Safeguarding and Welfare Requirement: Managing behaviour

Providers must have and implement a behaviour management policy and procedures.


7.1 Achieving positive behaviours                                                                [image: image3.wmf]
St. Michael’s Pre-School.

 Policy statement
Our setting believes that children flourish best when their personal, social and emotional needs are met and where there are clear and developmentally appropriate expectations for their behaviour. A keyperson is expected to understand our children’s individual needs, their level of development, personal characteristics, and specific circumstances in order understanded support behaviours. Our practitioners are supported by management and through training to help them understand emotional transitions for our children; especially as they learn to develop and master the complex skills needed to communicate, negotiate, and socialise with their peers. 
We recognise that some behaviours can be emotionally and physically difficult for our children to regulate and such behaviours may present as being harmful for others. We are committed to ensuring that our approach is consistent and timely whilst communicating with parents is amongst our priorities. 

Children need to learn to consider the views and feelings, needs and rights, of others and the impact that their behaviour has on people, places and objects. This is a developmental task that requires support, encouragement, teaching and setting the correct example. The principles that underpin how we achieve positive and considerate behaviour exist within the provision we offer for promoting personal, social and emotional development.

We recognise that children require consistent messages, clear boundaries and guidance to help them to develop the skills to intrinsically manage their behaviour through reflection and self-control. Rewards such as constant praise and rewards may reap immediate results for the adult but do not teach a child how they should react when a prize is not offered. Such constant appraising only teaches a child to be compliant and meet adults’ expectations in order to receive a reward or through their fear of being reprimanded. When using rewards practitioners are mindful of the reward on offer and the frequency in which it is used. 

Procedures

We have a named person who has overall responsibility for monitoring and supporting personal, social and emotional development, including issues concerning behaviour. Our named person is; Jennifer Childs
· We require the named person to support key-persons to: 
· Recognise that all behaviours are a form of communication. 

· keep her/himself up-to-date with legislation, research and thinking on promoting positive behaviour and on handling children's behaviour where it may require additional support;

· access relevant sources of expertise on promoting positive behaviour within the programme for supporting personal, social and emotional development; and

· check that all staff have relevant in-service training on promoting positive behaviour.

· Ensure a risk assessment is under-taken in the unlikely event of a child needing to be restrained in order to safe guard themselves or others around them. Parents will have input into such a risk assessment and any incidents shared with them. 
· Ensure all staff record any incidents which result in a child being restrained which is consequently .shared with parents.
· Ensure that all staff are aware of the risks associated with physical handling and the principle of applying reasonable minimal force and handling in proportion with the situation and as little force as possible to maintain safety. 
· Acknowledge that in extreme circumstances physical restraint maybe required to safeguard the child e.g; grabbing a wrist to stop them running across a road. Such decisions are described as dynamic risk assessment – decisions which have to be made in a split second.

· PHYSICAL HANDLING INFORMATION AND THE EXPECTATIONS WE AIM FOR;

· TO KEEP CHILDREN SAFE AND PROMOTE SAFETY AND WELL-BEING AS BEING PARAMOUNT 

· A CALM, GENTLE BUT FIRM APPROACH AT ALL TIMES

· NEVER RESTRICT A CHILD’S ABILITY TO BREATHE

· SIDE BY SIDE AND CHILD IN FRONT OF ADULT CONTACT WITH THE CHILD WITHOUT GAPS

· ADULTS TO KEEP THEIR BACKS AS STRAIGHT AS POSSIBLE

· AVOIDING HEAD-TO-HEAD POSITIONS TO MINIMISE THE RISK OF HEAD-BUTTING INJURIES

·  ONLY HOLD ON TO THE CHILD’S LONG BONES TO AVOID INJURY OR DISLOCATION TO JOINTS WHICH IS VERY LIKELY TO OCCUR IN YOUNG CHILDREN

· AVOID LIFTING THE CHILD UNLESS NECESSARY

· REASSURING THE CHILD 

· PHYSICAL INTERVENTIONS MUST NEVER BE USED ON A PHYSICALLY DISABLED CHILD UNLESS TRAINING HAS BEEN PROVIDEED BY A REPUTABLE EXTERNAL RESOURCE 

· We recognise that codes for interacting with other people vary between cultures and require staff to be aware of - and respect - those used by members of the setting.

· We recognise and support behaviours which present as the profile of additional needs. Parents are always kept fully informed and are included in discussions, targets and strategies for their child. We promote consistency between the setting and the home environment.

· We require all staff, volunteers and students to provide a positive model of behaviour by treating children, parents and one another with friendliness, care and courtesy.

· We familiarise new staff and volunteers with the setting's Achieving Positive Behaviour policy and its guidelines for behaviour.

· We expect all members of our setting - children, parents, staff, volunteers, visitors and students - to keep to the guidelines, requiring these to be applied consistently.

· We work in partnership with children's parents. Parents are regularly informed about their children's behaviour by their key person. We work with parents to address recurring inconsiderate behaviour, using our observation records to help us to understand the cause and to decide jointly how to respond appropriately.

· The setting’s Positive Behaviours strategy consists of a visual behaviours picture which are used to promote “the rules of pre-school”. Positive reinforcement is used to encourage children to understand which behaviours are acceptable. We talk about how we feel, what makes a happy, sad, angry etc with the children.
Strategies with children who engage in inappropriate behaviour
· We require all staff, volunteers and students to use positive strategies for handling any inappropriate behaviour, by helping children find solutions in ways which are appropriate for the children's ages and stages of development. Such solutions might include, for example, acknowledgement of feelings, explanation as to what was not acceptable and supporting children to gain control of their feelings so that they can learn a more appropriate response.

· Social stories are used to support reoccurring inappropriate behaviours and the challenges some children may experience understanding theirs and others feelings. 
· We ensure that there are enough popular toys and resources and sufficient activities available so that children are meaningfully occupied to minimise conflict over sharing and waiting for turns.

· We acknowledge considerate behaviour such as kindness and willingness to share.

· We support each child in developing self-esteem, confidence and feelings of competence.

· We support each child in developing a sense of belonging in pre-school, so that they feel valued and welcome.

· We avoid creating situations in which children receive adult attention only in return for inconsiderate behaviour.

· When children behave in inappropriate ways, we help them to understand the outcomes of their actions and support them in learning how to cope more appropriately.

· We never send children out of the room by themselves, nor do we use a ‘naughty’ chair that excludes children from the group. We work with parents to create and implement strategies to develop children’s behaviours and acceptable social skills. We aim to provide consistent strategies which are reflected in the home and the setting. We will remove a child from a situation if they or their peers/adults are at risk of harm. 
· We never use physical or corporal punishment, such as smacking or shaking. Children are never threatened with these.

· We do not use techniques intended to single out and humiliate individual children.

· We use physical restraint, such as holding, as a final resort and only to prevent physical injury to children or adults and/or serious damage to property.

· Details of such an event (what happened, what action was taken and by whom, and the names of witnesses) are brought to the attention of our setting leader and are recorded on the child’s personal incident form. The child’s parent(s) is informed on the same day.

· In cases of serious misbehaviour, such as racial or other abuse, we make clear immediately the unacceptability of the behaviour and attitudes, by means of explanations rather than personal blame.

· We do not shout or raise our voices in a threatening way to respond to children's inappropriate behaviour.

Procedures followed –

· Incident forms are completed should a child sustain injury due to non-accidental occurrences. 
· Incident forms are completed for the child being injured/distressed and the child who has caused injury/distress.

· Incident forms are shared with parents and signatures obtained.

· Behaviour management approaches are consistent and agreed within the pre-school team. 

· Should a child’s behaviour reoccur on a regular basis the manager/keyperson will work with the parents/carers to ascertain the reason why such behaviour is occurring; agreeing strategies to support the child’s emotional and social development and well-being as well as the parents. Practitioners are required to identify all the layers of a child’s life experiences confidently identifying how experiences can positively and negatively impact on behaviours and confidences. Practitioners will communicate with parents to ensure they can easily identify key factors e.g; a late night, hunger, thirst, new sibling, family breakdown etc
· When a cause for behaviour is not identified or only happens in the setting, we use a behaviour log based on the ABC approach – Antecedent (what happened before), Behaviour (what behaviour is observed) and Consequences (what happened after the event). The keyperson, supported by management when required, approaches the parents and requests a meeting in order to plan support through a graduated approach. 
· Advice of other professionals will be sought as deemed necessary, with parent’s permission.

· Children who display reoccurring negative behaviours are closely monitored by staff and staff will intervene when needed. 
· Parent’s must be asked to complete a risk assessment if applicable. Parents are offered support when required outside of the setting. 

· Behavioural observations are completed regularly; enabling practitioners to assess when, how and why such behaviours are displayed. Observations are shared with parents and staff as well as other professionals as required (with parent’s permission)

· All complaints and/or concerns from parents are treated seriously. We will endeavour to work with parents to support their child’s individual needs and ensure children feel safe and secure within all areas of the setting. 
· Any thoughts/decisions around suspending a child’s place due to behaviours must be carefully considered and be lawful, reasonable and fair. Should the unlikely event arise that a child needs to be temporarily suspended this cannot be for more than 5 days. A request from staff to temporarily suspend a child must be presented in writing to the manager and detail the reasoning behind the request. Parents will be asked to attend a meeting and they will be provided with the opportunity to bring a representative. THE MEETING IS AIMED AT A POSITIVE OUTCOME FOR THE CHILD. Should a suspension be agreed then pre-school must seek a resolution and implement suitable adjustments for the child’s return. The Equality Act (2010) must be adhered to at all times.
Children under three years
· When children under three years old behave in inconsiderate ways we recognise that strategies for supporting them will need to be developmentally appropriate and differ from those for older children.

· We recognise that babies and very young children are unable to regulate their own emotions, such as fear, anger or distress, and require sensitive adults to help them do this.

· Common inconsiderate or hurtful behaviours of young children include tantrums, biting, pushing, pulling, pinching or fighting.  Staff remain calm and patient, offering comfort to intense emotions, helping children to manage their feelings and talk about them to help resolve issues and promote understanding.

· If inconsiderate and hurtful behaviour continue, we try to find out the underlying cause - such as a change or upheaval at home or frequent change of carers. Sometimes a child has not settled in well and the behaviour may be the result of ‘separation anxiety’.

· We focus on ensuring a child’s attachment figure in the setting, their key person, is building a strong relationship to provide security to the child.

Rough and tumble play and fantasy aggression
Young children often engage in play that has aggressive themes – such as superhero and weapon play; some children appear pre-occupied with these themes, but their behaviour is not necessarily a precursor to hurtful behaviour or bullying, although it may be inappropriate at times and may need addressing using strategies as above. There may be external factors which impact on a child’s behaviour and it is the key persons responsibility to gain an holistic knowledge of the family. 
· We recognise that teasing and rough and tumble play are normal for young children and acceptable within limits. We regard these kinds of play as pro-social and not as problematic or aggressive.

· We have developed strategies to contain play that are agreed with the children, and understood by them, with acceptable behavioural boundaries to ensure children are not hurt. Our agreed objectives are:

· Small and larger group times are used to ensure we deliver appropriate messages to our children, discuss boundaries within the setting and the reasons for them, how to stay safe and protect ourselves.

· No toys weapons from home are to be brought into the setting. Any such toys will be kept safe in the locked kitchen until home time.

· Should children wish to create pretend weapons using other resources we will encourage their creative development, supporting their critical thinking by encouraging them to turn their weapon into a more acceptable object eg; a gun into a water gun or fire fighters’ hose. We discourage inappropriate behaviours and language and encourage the children to show consideration to others. We will ensure we support children’s understanding of goodies and baddies and recognise right from wrong. Talking about feelings, emotions and how we can be caring towards others creates a harmonious environment and discourages intimidating behaviours.

· We recognise individual and groups of children whose interests include “Superheroes”. We provide superhero numbered capes (when restrictions are lifted) to support their play and learning. We encourage these to be used outdoors where children have the opportunity to run and move freely, exploring the world and immediate environment. Children will be requested to remove such capes whilst engaging in activities in which they may prove to be a potential hazard eg; riding a bike. Children are asked not to run indoors (“walking”) and age-appropriate explanations are provided.

· Encourage children to safeguard themselves by saying NO when someone is doing something, they do not want them to do and telling an adult.

· We recognise that fantasy play also contains many violently dramatic strategies, e.g. blowing up and shooting, and that themes often refer to ‘goodies and baddies’ and as such offer opportunities for us to explore concepts of right and wrong.

· We are able to tune in to the content of the play, perhaps to suggest alternative strategies for heroes and heroines, making the most of ‘teachable moments’ to encourage empathy and lateral thinking to explore alternative scenarios and strategies for conflict resolution.

Hurtful behaviour
We take hurtful behaviour very seriously. Most children under the age of five will at some stage hurt or say something hurtful to another child, especially if their emotions are high at the time, but it is not helpful to label this behaviour as ‘bullying’. For children under five, hurtful behaviour is momentary, spontaneous and often without cognisance of the feelings of the person whom they have hurt.

· We recognise that young children behave in hurtful ways towards others because they have not yet developed the means to manage intense feelings that sometimes overwhelm them.

· We will help them manage these feelings as they have neither the biological means nor the cognitive means to do this for themselves.

· We understand that self-management of intense emotions, especially of anger, happens when the brain has developed neurological systems to manage the physiological processes that take place when triggers activate responses of anger or fear.

· Therefore, we help this process by offering support, calming the child who is angry as well as the one who has been hurt by the behaviour. By helping the child to return to a normal state, we are helping the brain to develop the physiological response system that will help the child be able to manage his or her own feelings.

· We do not engage in punitive responses to a young child’s rage as that will have the opposite effect.

· Our way of responding to pre-verbal children is to calm them through holding and cuddling. Verbal children will also respond to cuddling to calm them down, but we offer them an explanation and discuss the incident with them to their level of understanding.

· We recognise that young children require help in understanding the range of feelings they experience. We help children recognise their feelings by naming them and helping children to express them, making a connection verbally between the event and the feeling. “Adam took your car, didn’t he, and you were enjoying playing with it. You didn’t like it when he took it, did you? Did it make you feel angry? Is that why you hit him?” Older children will be able to verbalise their feelings better, talking through themselves the feelings that motivated the behaviour.

· We help young children learn to empathise with others, understanding that they have feelings too and that their actions impact on others’ feelings. “When you hit Adam, it hurt him and he didn’t like that and it made him cry”.

· We help young children develop pro-social behaviour, such as resolving conflict over who has the toy. “I can see you are feeling better now and Adam isn’t crying any more. Let’s see if we can be friends and find another car, so you can both play with one”.

· We are aware that the same problem may happen over and over before skills such as sharing and turn-taking develop. In order for both the biological maturation and cognitive development to take place, children will need repeated experiences with problem solving, supported by patient adults and clear boundaries.

· We support social skills through modelling behaviour, through activities, drama and stories. We build self-esteem and confidence in children, recognising their emotional needs through close and committed relationships with them.

· We help a child to understand the effect that their hurtful behaviour has had on another child; we do not force children to say sorry but encourage this where it is clear that they are genuinely sorry and wish to show this to the person they have hurt.

· When hurtful behaviour becomes problematic, we work with parents to identify the cause and find a solution together. The main reasons for very young children to engage in excessive hurtful behaviour are that:

· they do not feel securely attached to someone who can interpret and meet their needs – this may be in the home and it may also be in the setting;

· their parent, or carer in the setting, does not have skills in responding appropriately, and consequently negative patterns are developing where hurtful behaviour is the only response the child has to express feelings of anger;

· the child may have insufficient language, or mastery of English, to express him or herself and may feel frustrated;

· the child is exposed to levels of aggressive behaviour at home and may be at risk emotionally, or may be experiencing child abuse;

· the child has an additional need that affects how they behave.

· Where this does not work, we use the Code of Practice to support the child and family, making the appropriate referrals to the Early Years Team where necessary.

Bullying 
We take bullying very seriously. Bullying involves the persistent physical or verbal abuse of another child or children. It is characterised by intent to hurt, often planned, and accompanied by an awareness of the impact of the bullying behaviour.

A child who is bullying has reached a stage of cognitive development where he or she is able to plan to carry out a premeditated intent to cause distress to another. Bullying can occur in children five years old and over and may well be an issue in after school clubs and holiday schemes catering for slightly older children.

If a child bullies another child or children, we take the following steps:

· We show the children who have been bullied that we are able to listen to their concerns and act upon them.

· We intervene to stop the child who is bullying from harming the other child or children.

· We explain to the child doing the bullying why her/his behaviour is not acceptable.

· We give reassurance to the child or children who have been bullied.

· We help the child who has done the bullying to recognise the impact of their actions.

· We make sure that children who bully receive positive feedback for considerate behaviour and are given opportunities to practise and reflect on considerate behaviour.

· We do not label children who bully as ‘bullies’.

· We recognise that children who bully may be experiencing bullying themselves or be subject to abuse or other circumstance causing them to express their anger in negative ways towards others.

· We recognise that children who bully are often unable to empathise with others and for this reason we do not insist that they say sorry unless it is clear that they feel genuine remorse for what they have done. Empty apologies are just as hurtful to the bullied child as the original behaviour.

· We discuss what has happened with the parents of the child who did the bullying and work out with them a plan for handling the child's behaviour.

· We share what has happened with the parents of the child who has been bullied, explaining that the child who did the bullying is being helped to adopt more acceptable ways of behaving. 

Challenging unwanted behaviour from adults in pre-school;

· We do not tolerate behaviour demonstrating dislike, prejudice, discriminatory attitudes or actions towards individuals or groups. 

· Allegations made of discriminatory remarks or behaviours made in pre-school by an adult will be taken seriously. The perpetrator will be asked to stop the behaviour and if it continues will be asked to leave the premises. All acts will be recorded in a child’s file. Re-occurring behaviours will result in a letter being sent to the parent/adult agreeing not to exhibit such behaviours on the premises. The final stage would be to withdraw the child’s place; however, this would be an extreme and avoided if possible. 

Our settings boundaries read as follows:
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· We walk inside pre-school. We run outdoors
· We MUST have kind hands, kind feet and kind mouths. We do not hit, push, bite, kick or use unkind words
· Practitioners are patient, kind, firm and fair. We do not raise our voices. We do not chase children. We do not grab children by the arms to stop them as their bones and joints are sensitive to damage as well as this being inappropriate. We support our children to join in play in an appropriate way and when they can not yet manage this we model and support them in developing these skills. 
· We comfort our children but avoid smothering them or being over attentive. This can mean that children become overly dependent on adults which impacts negatively on peer relationships and their engagement in play. Our children can sit with us, they do not always need to be sat on our laps. 
· We do not send children in from outside; we do take them away from an unsafe/unkind moment and explain why in an age-appropriate manner. Practitioner’s must ask for support when needed and share their concerns and worries or struggles with the manager so that they can be supported. Challenging behaviours will challenge us but we must ensure the child and their family remains at the centre of and included in the decisions we make.
· We use scissors to cut paper, string, cellotape or card. Scissors must be supervised. 
· Children use spots to sit on when in group activities to promote awareness of personal space and focus. 
· Indoor and outdoor toys are to be kept in the correct environment. Children will transport and empty resources which is age appropriate; we support them to tidy up before moving on to their next agenda of play. This is a skill that needs consistent repetition and support; it is not intrinsically installed at birth!
· We do not sit on tables or stand on chairs
· We must not draw on furniture, tables, walls or the floor. We draw on paper.
· Toys are for playing with, not for throwing 
· Inside voices
· We promote kind hands, feet and mouths
· We share our toys and do not snatch toys from others
· Wellies for outdoors, shoes or slippers indoors
· Coats belong on the coat rack not on the floor
· We sit at the snack table while we are eating and drinking
· Hands are to be washed after toileting or messy play and before we eat our snack or lunch and more frequently during outbreaks of infectious disease
· During pandemics hands are washed more frequently.
· We all help to tidy up; practitioners to role-model
· We put rubbish in the right bin
· We treat books with respect
· We respect each other and understand that we are all different but equal
· Cameras and tablets must be kept in the kitchen or in the main room. They MUST NOT be taken into the toilet area
· No children in the kitchen unless supervised closely by an adult
· Children must be accompanied in the storage cupboard. 
· Visitors must be identified, sign in, read our health and safety notice and wear a sticker
· Students, volunteers and parents must not be left alone with children at any time
· Children should be encouraged to tidy up after themselves and practitioners MUST tidy up after themselves. 
· Children should be encouraged to put their own shoes and coats on and attend to their own personal needs. Practitioners need to endorse this and not jump in to do it for them. Children need to develop the skill to face challenges and persevere in order to become resilient. 
· Aprons are to be worn whilst painting, cooking, engaging in messy play and water play
· Playdough stays in the appropriate area
· We take turns to talk and listen to others
· We discourage children from using their dummies in pre-school
· Children should remove dressing up clothes when engaging in arts, crafts, messy play, snack, lunch and play dough
· All practitioners are responsible for health and safety, the care and education of our children
· Tablets must be charged and ready to use at the start of the session
· Anything which happens in pre-school, at meetings or on a pre-school outing MUST remain confidential
· Only TWO practitioners should be in the kitchen at one time, unless previously agreed
· Red cloths for washing up. Antibac wipes are used in the room and must be out of children’s reach.
· Mobile phones, personal tablets and smart watches with camera functions must be kept in the kitchen in the allocated cage.  This includes visitors/parents. NOBODY is permitted to use mobile phones in the main room whilst children are present unless recording images on the pre-school phone; such images are for immediate use only and should be deleted once used. 
· All practitioners MUST contribute to planning the environment. The environment must be set up to create awe and wonder, stimulate an inner will to explore and learn. You are the most valuable resource our children need. Practitioners must be pro-active not reactive, extending, supporting, nurturing, thinking of what will excite our children, the WOW factor. Practitioners need to think on their feet, bring ideas and provocations which will entice even our quietest, shyest children to explore and immerse themselves in play.  Our provision is a shared responsibility. 
· We need to use meaningful open questions and comments to consolidate and extend children’s knowledge
· We include all children in everything we do
· Ensure the children’s interests are reflected in the room and reflects children’s requests, characteristics of learning, schemas and needs
· Practitioners must work closely with parents, have conversations to share their child’s learning, play, well-being and development. Parent conversations are not just for sharing concerns. This is particularly important when parents are unable to come into the setting. 
· The doors, windows and gates MUST be secured. The room is well ventilated at all times. 
· Risk assessments must be completed along with opening and closing checks
· Visitors, parents, relatives, students and volunteers are requested not to answer the door. They should be shown out by a member of staff.
· Drinking water is always made available to children
· No smoking or alcohol to be consumed on the premises whilst children are present or within children’s reach
· Practitioner’s coats MUST be stored in the storage cupboard
· All medication is out of reach of children and stored appropriately.
· Unknown persons trying to access the premises must be correctly identified
· Personal phone calls should be made in the kitchen during breaks or when previously agreed with the management
· PERSONAL PHONES ARE NOT TO BE CHECKED DURING HOURS WORKED IN THE ROOM. IF IT IS URGENT AND A MOBILE RINGS THE PERSON IN THE KITCHEN WILL ANSWER IT. PLEASE ENSURE YOUR FAMILY/SCHOOLS HAVE THE MAIN LANDLINE NUMBER FOR PRE-SCHOOL. 
· Parent/professional/practitioner conversations must be recorded
· All incidents, accidents and administration of medicines must be recorded and shared with parents
· Staff should be at pre-school ready to start work at the times agreed in their contract. THIS MEANS A COUPLE OF MINUTES BEFORE. LATENESS WILL BE DEDUCTED FROM YOUR PAY. Contracted hours need to be adhered to and when we are tidied and cleaned prior to 3.30pm we can always find something to do until the end of the day. 
· All staff MUST notify management of their absence by 7.00am by phone call. Text messages are not an appropriate method of advising management of any absences. 
· We all have a voice and have the right to state our opinion or ideas. We always show respect to others. We will not always agree with each other but we can discuss, reflect, and respect that we all have different ideas and priorities. 
· Children’s medication MUST be stored in the tall cupboard out of reach of children and clearly labelled.
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